Reading and responding
in literature circles

CATHERINE DA

How to make reading rich, rather than routine? How to support

reluctant readers to read and reread with increasing enjoyment and

reward? How to elicit responses that go deeper than ‘I liked that one’?

If you've asked any of these questions, read on.

It begarwhenPETAG Growing into Readers (Lowegd.)
arived in my malbox a the end of 1994. As |

skimmecdthe contentsa chapteentitled OCaterinfgr
Diverse Neads in the ClassroomQ3mpson w. Willson)
caught my eye. | made mysdf acup of coffeeand garted
to read dl about Paula Willson@@erson of literature
discusson groups or reading cirdes which caersfor a
range of interestsand abilitiesin her dassoomp 40). |

waspaticulaly interested in her satement tha reading
drdes @at only chalenge the more capable readers to
engage with different genres but adso support

gruggling and rductant reedersCibid.).

Over the next six years | used Anne and Paula®
reading-circle modd in my cdassoom, gradudly
modifying and changing it, and occasondly sharing
the modd and my experiences with teaching
colleaguest wasonlywhen severyearsater | left the
classroorto becomaliteracycentreco-ordinatothat
| learnt that reading cirdes are more widdy known as
(iterature cirdesO This discovery done is a dassic
examplef howisolatedveteachersanbecomeaswe
gruggle to cope with the ever-increasing changes and
demands that are a part of being a teacher

This PEN shares my work and that of three other
teachers as we implemented literature circleswithin
diverse dassyooms Aswe modified the basc idea, we
were attempting to:

¥ better meet the nead for bdance indicated by
readingframeworksuchasthe fourresourcenodel
(Luke & FreebodiQ97)

¥ chalenge approaches that privilege the literacy
practices of some sudents while devauing those of
others (Vdde & Birr Moje, 2000).

Wewill beginObyhe bookGhough,anddescrib¢he

basimperatiorof literaturecirclesbeforegyouplaywith

it and makeit your own. We recommend it as a good

place to start for the uninitiated.

What are literature circles?

Harvey Danids (1994) decribes literature circles as
@mall, temporary discussion groupsQof students who
eect to read the same text. Each member undertakes
gecific responghbilities as ghe prepares for the
discusson, and each comes to the discusson with
supporting notes relaed to her/hisrole. The circles
meet regularly, and the roles rotate. When atext is
completed, the group finds ways to communicaeits
discusson to a wider audience. A new cycle then
begins, bringing a new set of participants together.
Danids notes that forma discusson roles may no
longer be necessary ©nce readers can successully
conduct their own wideranging, sdf-sugtaning
discussionsO (ibid., p 13).



The steps

Six clear steps can be identified.
1 The teacher presents the texts in a Obook talkO. Students choose texts by ballot. The teacher forms group:
The groups decide how much each member can read before they next meet. Each member is allocated a r¢

Students complete their reading individually and prepare for their literature-circle discussion.

A wWwoN

Discussion takes place within the literature circle. At the end, the group decides how much each member ce
read before they next meet. Each member is allocated a new role.

5 Steps 3 and 4 are repeated until the text reading is complete. The group plans and presents a literature
showcase, an extension project and/or a sharing session.

6 The group, individual group members and the teacher evaluate learning progress.

The steps unpacked

1 The teacher presents the
texts in a ‘book talk’.
Students choose texts by
ballot. The teacher forms
groups.

How might this stage look
across the year levels?

2 The groups decide how
much each member can
read before they next
meet. Each member is
allocated a role.

The teacher sdects Sx or seven diverse novels and presents them to the

studentslookingat covertitle, authorandblurb. Fromthis exposureghe

studentsiominateheir first threepreferenceblsingthesepreferencemnd

the availability of the novels, the teacher guides the formation of groups.
This introductory ®ook tak&should not only hdp students to choose

booksit shouldencourageiderreadinchabits.Studentsvhohavealready

read a selected novel could be asked to contribute to the presentation.

The above process is probably reasonable a dl year levels as long as
dudents ae independent readers or independently reading a an
ingructiond levd, Reading Recovery 21+. Having sad that, we advocate
ignoring the so-called Oreading levelsO of students when they select books.

Thefirst meetinginvolveghe studentsomingtogetherasagroupfor the
first time andperusinghe novelto decidehowmuchis to beread At this
time, the roles are chosn (page 6). The sudents have aweek in which to
read and prepare for the upcoming literature-circle meeting.

How might this stage look across the year levels?

Years 1-3

Teacher guides students as to how
much can be read, using the
weakest reader as a reference.

Since texts wonOt be extensive,
meetings may occur once or twice
weekly.

Teacher introduces a small selection of
roles.

Years 4-6 Years 7-10
Teacher guides students as to how Group determines how much will be
much can be read, using the read.

weakest reader as a reference. . . N .
If practised in using literature circles,

Students draw roles from a ballot, or students should not need roles (but
rotate. Roles are phased out during they could be used initially with
the year. selected students).

Students use sticky notes to bookmark  Students use sticky notes to
items that support their role, or bookmark topics of personal
topics they wish to discuss. significance.



3 Students complete their
reading individually and

prepare for their
literature-circle
discussion.

Before the cirde meets again in awesk®time, sudents read the decided
amount. Some teachers dlocate time for this, others expect sudentsto
complete the reading in their own time. It may be beneficid to provide
stickynoteghat studentsanuse astheyreadto markpointstheywishto
referto duringthe discussiorAsin all aspectsf literaturecirclesthe use
ofthesenoteswill needo beexplicitlytaughtandmodelledytheteacher

How might this stage look across the year levels?

Years 1-3

Students have timetabled in-class time

to read silently.

Students may receive support from a
teacher aide, parent/carer or teacher

to get their reading done, or to
prepare for discussion.

Years 4-6 Years 7-10

Students have timetabled in-class time  As for Years 4D6. Student responses
to read silently and to make in written journals may be useful.
necessary discussion preparations
(e.g. notes, supported by sticky
notes left in the text).

Students may receive support from a As for Years 1D6.
teacher aide, parent/carer or teacher
to get their reading done, or to

prepare for discussion.

4 Discussion takes place
within the literature
circle. At the end, the

group decides how much
each member can read
before they next meet.
Each member is allocated

a new role.

Teachers or other support staff may
support literature-circle discussions in
the early phases of their operation.
The teacher aims to withdraw support
as the enactment of roles and the
dynamics of co-operation become
self-sustaining.

At themeetinggeactstudenis giventhe opportunityto sharetesponénd
daborate. The tescher is a passve paticipant, tracking studentsO
involvement and undersanding of the text. The remainder of the class

works independently on tasks such as literature-circle preparation and

reading.Thisis anopportunityto makeuseof supportstaffin readingto,

or with, other gudents At the dose of the medting, roles arerotated and

decidediponby thegroup.Thegroupalsanegotiatetheamounibftextto

be read before the next meeting.

How might this stage look across the year levels?

Years 1-3

Groups meet one at a time.

The teacher leads discussion,

withdrawing to an observation role,

outside the group, over time.

Years 4-6 Years 7-10

Groups meet one at a time at first, As for Years 4D6
with the teacher nearby, then all at

once.

Once groups are meeting
simultaneously, the teacher moves
among them, sometimes sitting in.
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5 Steps3and4are
repeated until the text
reading is complete. The
group plans and presents
a literature showcase, an
extension project and/or
a sharing session.

At this point, a culminating activity, sometimes cdled a showcase or
cdebration, can hdp to bring the text, and the shared reading experience,
to a meaningful close.

How might this stage look across the year levels?

Years 1-3

The teacher models possible literature

showcases (e.g. one a week) using a

known text and a student group.

From a small range of choices, groups
choose a literature showcase to
present later in the year.

6 The group, individual
group members and the
teacher evaluate learning
progress.

Years 4-6 Years 7-10

The teacher models the selection of The teacher models the selection of
literature showcases, and/or literature showcases if students have
students sit in on showcases had no exposure to them, and/or
occurring elsewhere in the school. students sit in on showcases

occurring elsewhere in the school.

Groups choose a literature showcase Groups reach consensus about their
when they are familiar with the literature showcase. Teachers might
possibilities. encourage different types of

responses by directing students to a
matrix representing levels of
cognitive demand and/or
intelligences.

When usng literature showcasss, it is ussful to set a time limit on
preparaion in order to keep things moving, rdevant and interesting:
studentsanachievalot in anhourif theyknowthatis all the time they
have. The type of presentation the group prepares should result from a
groupconsensusthetext. It shouldarticulatehe group€deactionso the
audienc@ awaythat Osap®methingiewHereis agoodopportunityto
cater for, or extend, sudentsQpreferred learning styles Thus the showcase
may incorporate ICTs, debaes, pand sessons, dramatic re-enactments,
roe-plays, resdersCthestre and other forms of presentation that synthesse
and Ore-present® understandings.

Our team has been modt interested in assessment techniquesthat alow

both teachers and sudentsto track and describe movement across arange
of abilities,ratherthanthosethat allocatea levelor markto studentwork.

Someof the attitudesandcapabilitieshat we feelcanbetrackedthrough
the useof literaturecirclesare:attitudeto readingability to connectvith

thetextandconstrucpersonameaningromit; ability to exprespoint of
vieworallyandin print or multimediaability to analyséhetext critically;
ability to reach and subgantiate condusons atitude and ability to ligen

to the point of viewof othersuseof multiple intelligencesability to meet
deadlines.



We have been deveoping a range of devices and toals for tracking

gudent progress, induding sudent sdf-assessment, anecdota notes taken
during observations of group meetings, and rubrics (criteria sheets). We
havefoundthe OAIAmericaReadsfiebsiteo beausefulstartingpoint for
deveoping rubrics for literature circles (see references). At the time of
writing, Queendand®English syllabusisin draft form; thus we are yet to
develop assessment tools that address specified outcomes.

Negotiaing assessment with sudents has been a chalenge. We can

recommend the PETA publication A Yeazr in Texts (Gehling, 2000:51) for
its excellent description of how to negotiate a rubric with students.

What the students said

| enjoyed discovering
things, like exciting
things in the book and
about the book. (Bp9)

You swap jobs and
you get to read cool
books and stories.
(Girl, 1)

You get to know the
characters better,
know the book. Even if
youOve read the book
before. (Girl, 9)

L o

| like reading and
talking about the book
and sharing in the

group. (By, 1)



http://www.allamericareads.org/

Implementing literature
circles for the first time

Weintroducediteraturecirclego ourclassroomaith

the explicit teaching and moddling of the various
rolesThesaveretaughtusingashortsettextto which
thewholeclas$iadacces#notherwayofteachinghe
rolesis throughteachemodellingwith ateacheread-
aloud novel.

The roleswe used initidly come graight from the
idess of Harvey Danids (1994) and others who have
drawn on hiswork. Theserolesincude artful artis,
literary luminary, word wizard, creative connector,
discussion director and summariser (outlined beow).
Artful artist wasthefirs role introduced, dueto its
smplicity and the ingant-enjoyment factor. Literary
luminary and word wizard foll owed because they had
the potentid, with teacher support, to be reaivey
eadly undersood by dl sudents. Findly, cregtive
connector and discusson director were introduced.
Thexroes require a degper underganding of the text
and are not as easily grasped. Each role was taught to
the class as a whole.

The roles

Summariser offers a brief overview of the
reading. This role is randomly chosen on the
spot, and is used to open the meeting.

Literary luminary selects an interesting part of
the reading to share. S/He offers a statement
justifying the choice.

Artful artist depicts a part of the reading (e.g.
a character, a moment, a setting). S/He offers
a statement justifying the choice.

Word wizard selects four words that might be
challenging or interesting. S/He provides a
definition for each, alony with an activity (e.g.
hangman, word scrabble, mime, celebrity
heads, synonyms, antonymes).

Creative connector  finds a way to link the
reading to her/his own life, world knowledge

and/or other ftexts.

Discussion director devises a number of
questions about the reading. These should
be open-ended, e.y. ‘Why do you think ...",
‘What if ...", "What do you predict ...", "How
is this like ...".

Here is an example of a role-description card developed by one of our teaey, Jan V

THE CONNECTOR

might happen, or has happened, in real life.
Try to connect to:

I your own life

I similar events at other fimes and places

I other parts in this book
I other books you have read

I something in the newspaper or on television.

In your book:

two questions to beyin some discussion.

Your job is to find a way to connect what you have read today to something that

I other people’s problems that you are reminded of

I write your own personal connections as ‘dot’ points

I write two questions that will prompt the group to make connections.

When you meet with your group, share your connections, then ask the group your




Grouping

| haveto admit that | used to manipulate literature-
drdegroupsto suit my own purposes. | liked to have
five groups reading five different books. Whilel tried
hardto put studentsn agroupwith othergeadinghe
title oftheir first choice| didn©makethis the priority
that 1 would today. Essentidly, if | thought the
sudent@firg choice was too difficult, | would put

are convinced that good reeding sounds good N haslots
of expression and isfluent. They use pafarmance criteria
to judge wha isgood and bad, and are often unaware
that reading isabout making meening.O

By plading sdf-sHection & thetop of our priorities
when forming literature circles, we have been ableto
indude the range of literaciesin our dassooms | use
(iteraciesCes an dternative to @bilitiesCto recognise

her/him with a group that was reading an easier boc‘ip."jt al children come to school with valid literacy

While dl three of usin this project did the same
thing on our firs @oOa literature cirdes we
unanimoudy agree that we won® do it again. Our
ingpiraion to let readers Af-sdect has come from the
work of Kaye Lowe (2002) in What's the Story? Kaye
writes movingly about the powerful, and sometimes
lagting, effects of dassroom @eadingOexperiences,
particularly those concerning book choice | urge
reeders to take a look a Chapter 2 of this PETA
publication the next time they consder forming
reading groups.

It gppearstha there are a lesgt two things common
in the criteria druggling readers use to judge
themsdves Oneisthat they seereading as something
they can do when they can read books of acatan Gevd O
Through cassroom experiences, they cometo bdieve
that reading is about making your way through the
levds The seoond criterion that gruggling reedersuseis
that of performance As Kaye Lowe says (ibid:27), @hey

undergandings and practices that should not be
characterised as deficits if they do nat fit the
conventional notion of OschoolO literacy

Achieving balance

A number of frameworks can be usad to ensure that
reading programs reflect a theorised badance
Queendand®Literate Futures project materiads on the
teaching of reading adopt the four-resource model
(Muspratt, Luke & Freebody, 1997). The Literate
Futures report (2000) warns of the dangers of
implementing off-the-shdf commercid reading
packages, snce they @nay lead to unbaanced and
unrespongve literacy programsQp 75). Our team was
aware of the potentid for literature cirdes to be
adopted as a mesningless wholesde Qackaged We
therefore st out to determine how this practice good
up againg the four-resource modd. The table below
summarises our findings.

Summariser Code-breaker Meaning-maker Text user Text analyst
Literary luminary Y Y Y N
Artful artist Y N N N
Word wizard Y Y Y N
Creative connector Y N Y N
Discussion director Y Y Y P
Showcase/Celebration Y Y Y P

Table 1: Mapping literature-circle practices against the four resources

Y Yes, resource is clearly evident.

It became dear tha literature drdes a leest aswe
were using them, had the potentid to lead a sudent
into the practicesftextanalystHowevertheroleswe
wereusinghadn@yetachievethis aim. We neededo
enhance our enactment of literaure circles and the
work of anumber of researchers and academics hd ped

P Potential for resource to be evident.

N No, resource not clearly evident.

our endeavours. Drawing on the indghts of Rowan
(2001), Musprat, Luke and Freebody (1997) and
Rason & d. (2003), we deved oped two new functions
for literature-circle participants investigator and
paradigm profiler. They ae very much a work in
progress.


http://education.qld.gov.au/curriculum/learning/literate-futures/

Investigator

In thisrole, a gudent consders the people and the
atributes that the author leads the reader to vaue
(or like), and rgect (or didike). The sudent sdects
one or two characters tha seem to hold the mogt
power, or are associated with the ®est bitsd The

studenthenconsidertheattributesof thesecharacters

N physcd, emotiond, intdlectud, culturd and so
on N making the textud cues that give this
impresson. The processis repeated for two characters
who are nat as powerful or as favourably exposed. The
student makes and jugtifies a concdluson about the
text®value position.

The investigator can dso condder how the text
might have looked if it had been told from adifferent
point of view, or in another time and place. For
examples/hecouldselectcharactewhoclaimdlittle
space in the text and propose why the author has

limited this charactar® speech, thoughts and
participation. The student could then describe an
agpect of the gtory from tha character®point of view.
Others in the literature cirde might then debate
whether the investigator has got the Ovoice right.

Paradigm profiler

Thisisanotherolewearetrialling aspartofourefforts
to introduce the text-andys resource, ingpired by the
workofLeoniecRowan(2001) Aswith investigatqmwe
acknowledgthat this rolemayneedurtherwork, but
weincludeit in aspirit of professionaharinghoping
it will inspire others to take our work further

The paradigm profiler® task is to sdect two
characters, then complete a profile for each usng the
paradignshee(sedhefigurebelow)In theliterature
cirde the profiler leads discusson about which
character is most valued, giving reasons.
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Figure 1: A paradigm sheet completed by a Year 4 reader
of Blume's (1980) ‘Tales of a Fourth Grade Nothing’




Tales from the team

An evolving practice

JAN VERNEY

| began usng literaure drdes with the am of
improving my reeding program. | had heard of literature
drdesthrough Catherine Day, and investigated them
further viathe Internet 9tes she recommended. | Smply
picked out the parts| undersood and fet | could try
with my Year 6 dass then dtered them to Uit our nesds

One of thefirg chdlenges | encountered was who
shouldreadwhich novelsl felt uncomfortablallowing
the lowerlevelreaderso choos¢he morechallenging
books, and so | grouped the sudents according to
ability. |1 soon learnt that this led to uninteresting
group discussons and disruptive sessons (when the
studentgantheir circlesndependentlpf ateacher).
now offer dl novesto dl sudents However, when |
provideaninitial reviewofabook,| mayhighlight the
dze and complexity of thetext to present aredigic
view of what students will encounter

Encouraging the gudents to take ownership of the
circle sessons is quite chdlenging. Reinquishing
ultimate control over the group is difficult; |@n sill
learning to do this. Because they are empowered to
choose who goes fird, who takes on what roles, what
chapterarereacetc. the student@rebeginningo run

their circleswith moreconfidencel hereareoccasions

The benefits of peer support

DONNA ROSS

| introducedheliteracy-circleolesoneby oneusinga
short,familiartextreadto thewholeclassArmedwith
this role familiarity, the sudents were then briefly
introduced to avariety of novels. They were asked to
choose which they would like to read, ranking their
preferencest this earlypoint, | exercisednelement
of control in matching students with texts.
Oncethe drdeswere underway, timetabling emerged
asan isue Factoring literacy drdesinto the everyday
school program N and gticking to the times regardless
of digractions N became agreat chalenge. | devoted
four to five hdf-hour daily sessons each week. It was
difficult. However, because thiswas areading activity

when the discusson dies out, though, and | find it

necessary to ask open questionsthat am to draw out

rich and sugainable didogue After a group has
worked together afew times, | St out of the circle,

leavingstudentswith the responsibilityof askingeach
other questions.

Increased independence, improved co-operaive
skills and better ord communication are among the
benefits of literature cirdes They d<o present agreat
opportunity to discover new things about sudents.
Thisis particularlytrue whenstudentassuméherole
of connector

The gudents enjoy undertaking a different role eech
wek, and it may befive or 9x wesks until they haveto
repedt arde Even 0, | liketo givethem the opportunity
to have apreparation-freeweek. In that wesk, whilethey
are gill required to read the set chapters, they do not
haveardefor which they mug prepare

| firmly believahat the benefitof literaturecircles
far outweigh the chdlenges. | have dso found tha
literature cirdes, and the associaed roles, are dways
evolvingto suittheinterest@andabilitiesof ourgroup.
The greates chdlenge, and the thing that would
ultimatey produce the greastest benefit, isto create
roles in which students draw meaningfully on the
practices of textual analysis.

Jan Verney is a Year 6 teacher at Goondiwindi State School, Queensland.

that would not beinduded in every term or for extended
periods of time we conddered it timewd| spent.

A greet chdlenge of literacy dirdesisto rdinquish
teecher contrd and totrug the gudentsenough todlow
them to choose and read »y novd. It isthrough giving
gudents this opportunity that studentsGownership and
enjoyment is maximised. One sudent in my dass,
Adam, had avery limited sght-word vocabulary and
minimd reading Srategies He had dways longed to
reed Charlie and the Chocolate Factory (Dahl, 1964). No
other nove was of interes to him, and it became very
dear that it wasmy job to fadlitate the @eedingQof this
novel. | discovered tha the sudentsin Adam®group
wanted totakeit in turnsreading chaptersdoud to him.
It was aprocesstha resulted in mutua enjoyment and
the devd opment of dosefriendships
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A summary is someone who is disabled and
they might look different but they are still
good people but they might look different sfill

they are special so if you see one don’t run
away what if you were one of those people
and they were terrible to you and that would
not be nice just say hello fo them.

Herewas atotdly unexpected bendfit. With access
to studentsvith adeepelevelofunderstandinghdam
gained much more than he would have done from
reading a @natchedOtext, and he experienced an
absolutenjoymenofthe readingexperienc@hishas
confirmedny beliefin the needor all students¢o have
access to a variety of novels of their choice.

Sdf-sdection has enabled a potpourri of Qevel sCof
sudents to come together in a literature circle
Without exception, the discussion in these groups has
been rich and beneficid. It has enabled a deeper
undersanding for al involved. It has dso crected a
gran on resources | rasad thisissue with agroup of
ten sudents who had nominated the same book to
share (our school buys the novels in sats of eight).
There was no sudent who wished to miss out, nor
to see another sudent miss out. S the sudents
themsdves decided to split into two groups and share
their texts. They themsdves had to fecilitate and see
this decisiorthrough.It wasdonewithout contention,
andit demonstrategreatappreciatiofor the needsf
others.

Thefinal teachingchallengevasto takeontherole
of obsrver, rather than director, of group discusions
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Figure 2: Bill's summary of ‘Boss of the Pool’ (Klein, 1986).
Before the introduction of literature circles, Bill wouldn't
have had access to this text. It is unlikely that a response of
such linguistic richness would have been elicited from a
‘matched’ (in this case, Reading Recovery Level 17) book.

It isverymuchalearnedole,but the groupdynamics
do change once the teecher bitesthe bullet and hands
control over to the students.

Benefits

Through literature drdes, sudentsCebility to darify,

cryddlise and jugify their thoughts and idess has
improved dramaticaly. Their ability to cdebraethe
textwith culminatingactivitiesis alscanareahat has
developed N one that connects groupsOexperiences
with the remainder of the class and hdpsto achieve
closure.

In my dassroom, studentslrdles have been open for
negotiation and the sudents themsdves have
deveoped the roles further. For example, the artful
artig does not smply produce a two-dimensond
illusration but, rather, chooses a medium or adds
dimengon through the use of papier mache, dioramas
etc.to Qillustratefe text. All art activitiesaregivena
grict time limit; sudents are asked to bring in
anything tha the teacher cannot supply. This
developmertiasseeraquite feveristinterestdevelop,
particularly when sharing.

Donna Ross is a Year 4 teacher at Goondiwindi State School, Queensland.
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When literature circles were firgt introduced to our
dassroom, | was looking for a srategy that would
promote the enjoyment of reading N something
notably lacking anongst many of my sudents N and
would incresse the leve of criticd thought, while
broadening studentsO horizons.

My firs and perhgps grestest chalenges were to
determine how to group my students and how to
their texts In the end, the former chdlenge was
actuallydeterminedy the latter. Followingfromall |
had read and heard on literature drdes, | was keen to
have the gudents sHect ther own texts That meant |
had to look a what our options were when it cameto
multiple copies. | wanted the students to read an
Augrdian novd. With thisin mind, | located one of
the catdogues that proliferate in our school. The
sected cadogue had a cover picture and synopss of
every book. | seected gpproximatdy ten, then asked
thestudentso decidevhichthreewewouldread Asit

happened, all were able to have their first choice.

The resulting groups were certainly multi-ability,
andthe effectofthis wereinterestingThemainthing
| noticed was tha the studentsOability levels did
nothing to incresse or decrease interest or enjoyment.
One nove good out for the excitement, curiogty and
rabid discusson that it generated. The four sudents
who made up this group ranged in age from 8B10.
While some found it difficult to read the text, dl
enjoyed it immensely

All of us in the dass initidly anticipaed tha
discusson director would bethe mog difficult role due
espeddly to the chdlenge of devdoping @&tGyuestions
However, it quickly became gpparent tha the most
problematic role was connector. The sudents found it
hard to connect a dl to the characters Further dass
discusson madeit goparent tha thesudentswerebang
2 lited tha they could nat make assodaionswith the
chaacters or thar experiences For example, in the book
Greylands (Carmody, 1997), the gudents could not see

how to identify with achild whase mather had recently
died (thaer onn mathes dter dl, werediveand wdl). It
was only through continud discusson tha we enlarged
the concept of GonnectionCo that sudentswere aleto
make meeningful (asopposad toliterd) links

At times| found it difficult to step back and leave
my reaction or bias out of the conversation. Thiswas
particularly difficult when the conversation seemed to
begoingnowhereln hindsight,I think the reasorfor
conversationa deed-ends lay mostly in my teaching

sefdcthe roles | should have taken a longer time

introducing the concept of talking about books. The
gudents seemed to think that once they had shared

ther role, they had finished playing their part. Asa
result, | have dtered my teaching gpproach. At the
beginningofanewcycle thewholeclasss introduced,
or reintroduced, to theroles and we have aliterature-

crce discusson as a dass. | am finding that the
gudents have fantagtic ideas that they often do not

recognise as beng vaid. | now redise tha when

sudentstold methat they couldn®find anything for

theirroleN somethinghatwasquitecommorN it is

verylikely thattheyactuallybelievedheyhadnothing
of any value t0 add.

The other chdlenge | faced wasto ensurethat the
studentsverebeingengagedstext analysts. worked
on developing anew role born out of literature-circe
discussions. The role focused on characters, and how
they are devdoped by the author. Initidly thisrole
tookonthe guiseof Ocharactenacker@vertime, this
hasevolvednto therolesof investigatoandparadigm
profiler that are outlined earlier in thigN.

| fully recognise that thisisonly the beginning of
devdoping text andyss, but it isagood gat. In the
future, 1 hope to cregste new roles to promote more
criticd thought. 1 am dso looking forward to rdaing
literature circlesto texts other than noves and | am
planning some work with visud texts from film and
tdevison. | an dso interested in applying literature
circles to IC3by integrating websites and software.

Melissa Van Bael is multi-age (Years 3—7) teacher from Lundavra

State School, a remote, two-teacher school in Queensland.
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